ENGLISH POLICY
HOLTSMERE END JUNIOR SCHOOL
T be reviewed Summer 2023

Tntent

F.or children to dmzl,op their En.glbsh rwding and Auriting skills across a range o{
diﬁzrznt [Rrues and the curricubum as a whole. In addi;bi,on, children .are
challenged to achieve their full pofential, in a safe, secure and caring
erwironment.

The English curriculum has heen planned to bhe mastery of a body of subject-
specific knowledge designed specifically to meet the needs of our children.

At Holtsmere End Junior School e helieve that the skills .are the by- prodict of the
krowledge, not its purpose.

Learning is defined as an alteration of the Long-term memory. LL nothing has
altered in Long term memory, nothing has heen learned. Therefore the English
currieuum has been planned .accordingly to ‘make knowledge stick’.

At Holtsmere End Junior School awe know that vocabulary size is related fo
academic success, and schooling is crucial for increasing the breadth of
wvocabulary. Skills and knowledge for the subject have heen identified .and are
lesson specific. Skills start with an imperative verh eg. Excplore, consider,
irwestigate...Knowledge is to learn’ and will he key facts. Hooks to engage children
will be planned. for and should be varied with a focus on real artefacts where
possible. Challenge .and. Choice should. be included in most lessons or some form
of differentiation clearly identified. Differentiation will always focus on how
children can demonstrate their subject specific ability and not have a barrier to
this, for example their ability to write. Planned opportunities for cross curricular
writing will be included, where appropriate.



Introduction

This policy outlines the teaching, organisation and management of the writing
and reading skills taught and learnt at Holtsmere End Junior School.

The school's policy for English is based .on the document Programme of Study
2014, This policy has heen drawn up as a result of staff discussion and has the
Jull agreement of the Gioverning Body. The implementation of this policy is the
resporsibility of all the teaching staff. The school follows an adapted rversion of
the Herts for Learning suggested Long term genre converage onvernview for writing
awith R;wding sessions created around each genre studied. A,g,z-rdﬂiied A/ombulang,,
grammar ond spelling skills are taught within appropriately chosen genres. Each
child is also taught spellings appropriate fo their knowledge through Essential
Spelling lessons twice a uweek.

Implementation

Teaching time

To provide adequate time for developing auriting and reading skills, zach class
feacher will provide daily separate writing and reading lessons. These may avary
in length, but will generally last for an howr for writing (or extended to seventy-
five mirutes for lessons incorporating self and peer-assessment opportunities) and
fwenty- five mirutes for reading lessons. Writing lessons will often directly follow
reading lessons, so that learning explored in reading can be applied in writing
lessons. Links will also be closely made hetween writing and reading within other
curriculum subjects so pupils can develop and apply their English skills .across the
curricdum. Writing opportunities are specifically mapped out in each age-phase
Long term plan. Teachers are also expected to consolidate writing .and. reading
skills taught during early morning work activities. Individuwal targets for specific
children are set in children’s writing hooks in order for them to make accelerated
progress. | hese change half termly or fermly and may be continued if necessary.
Each class also has a aeekly twenty- five minute handwriting lesson following the
Letter J.oins scheme of work swhich is also wsed as an opportunity to consolidate
age-related class spelling learning. Children are also provided with fuwo fuenty-
five minute spelling sessions differentiated appropriately to their spelling's learning
journey that also includes phonics teaching where necessary.




Teaching of reading

T.o support children on their reading skills learning journeys, children are grouped
inko ahility so that adults can specifically suppork them with their learning.
Reading lessons focus on four key comprehension skills: fuuency; retrieval of
information; mocabulary decoding and comprehension; .and the development .of
inference skills. Each text read as a class is linked closely to the writing genre
studied so children hove the opportunity fo siew good examples of texts they auill
be wuriting themselves in class

Teaching of auriting

ALl pupils will have o dedicated daily writing lesson. Within these lessons, there
will be a good halance betuween whole-class feaching, focused-group learning .and,
where necessary, scaffolded independent teaching. Children are taught in mixed
ability classes awhere Challenge and. Choice is implemented. Children choose from
differentiated challenges awith the highest challenge often .an opportunity for
children to evidence their ‘greater depth’ knowledge. Challenges should .all awork
towards supporfing children achieving the same learning outcome but will hove to
be changed to cater for varying degrees of ability. It is important that teachers try
to have a next step for each challenge. Each year group henefits from Teaching
Assistant support during lessons for targeted children. This support should he

children to rpﬂut;onh}ow best to amdzrﬂ,tethwlmrnmg

An 4@ zwrm ing lesson

An effective writing lesson should include:

¢ discussion and whitehoard work recapping assessing the introduction of new
learning and consolidating previows learning (approscimately. five minutes);

¢ main feaching input including modelling of the learning and challenges
(approscimately fifteen - to fuenty minutes);

¢ independent or group activities where children have fo evidence their learning
(approscimately thirty - to twenty five minutes). This will include: adult led
learning where pupils are ‘cast off to complete work independently (where
appropriate), collaborative peer tasks and independent work;

¢ plenary (five to ten minutes) where whole class: identify their progress agalrst



¢ opporfunities provided to allow children to self and peer-assess their work.
Good practice will include mini plenaries during lessons to remind children to
ngﬂwci on ond oassess their L@cu*nm,g,

Each Genre studied should include the following teacher foci:

* age related Grannmuonr and /spdhng, lwnm,g,

e reading comprehensions skills hased .on age and genre related tend;

e talk for writing opportunities;

e planning opportunities hoth collaboratively and independently awith
writing frames and key age-related socabulary appropriate for the
genres;

o axtended auriting sessions allowing pupils the opportunity to apply the
grammar and spelling skills tauwght within the genre;

e carousel innonvation stations wsed to allow children to independently edik
and improsze theur writing;

e range of resources to suppork children with their learning including:
writing frames; key word lists and success criteria fo assess against;

o [ormal assessment opportunities ak the end. of genres where pupils
evidence their writing skills independently;

Other wwriting opporfunities and homework
Children ,c,omplfi'z hamdwrihng sessions once o week. Teacher models han;dwriiin;g

following letter joins scheme introdiuced in the Easter term of 2019. Age-related
spelling words taught during the genre convered are used to model handwriting.
Children have the opportunity to practice their handwriting and age related
spellings, learnt in writing and handuwriting lessons, on their tablets or computers
at home by logging onto Letterjoins website. Termly handwriting targets are sek

Childmnaiizndda@s&pzﬂingmiommmawzzk. Th@&lmrn;simzspdlﬂxgﬁp,om
aﬁpdhngpﬂiiunﬁmdmdmihzmmnandzmdmthwwwb%wmw
senterces including the correctly spelt words in their spelling homework hooks.

Diﬁumi‘iﬂi’.@d nz,adin,g homework is set wzzki;g, {,OUJJSU\% on Lompnz)wmion and
Nombul,am& skills. Children will also he rewarded 40;‘ Lonmplzb.ng their wzzkh&



home/school reading record/ passport. It is excpected that all children read at least
four times for twenty minutes at home during the week. P.arental support and Links
with home are munog,@d i‘J’mou,gh: rwding, mmprdﬂm/si,on homework; home-
school liaison / communication books; reading records .and .a whole school
reading evening to support parents with approaches fo guestioning and accessing
tents.

Lntermentions

Wiriting Challenge is completed aueekly by focus children (agreed .at pupil progress
meetings) aho are working helow age-related expectations. This is a small-group
intervention focusing on punctuation, grammar and basic sentence struchures.
Teaching assistants assess children’s learning .and feedhack progress regularly to
class teachers. It is expected focus children make accelerated. progress and. groups
can e changed auichly.

In addition, children with personalised learning targets have the opportunity to
work with teaching assistants. |:l or in small groups, practising and securing
their targets either in class or during intervention time.

Phonics is teaching assistant led, where they work |:| assessing each child to find
ouk their phonetic gaps. These gaps are then flled in o mariety of different mini-
tasks such as: word M QAUmes and /spzual,usui rzadimg, hooks. Envidenced awork
is recorded in folders kept in the child's classroom.

Where appropriate, children will participate in reading interventions that supports
them to denvelop decoding skills- this is uwsually within the reading session awith a
small-group focus. Children may also participate in reading fluency interventions
fo improwve their confidence and fluency when reading.

Links hebuween Eggig@= and other é@é@'

English contributes to many subjects aithin the primary curriculum and
opportunities will he sought to consolidate and estend children’s awriting and
reading skills within .all of the curriculum. Subject leaders will ensure that specific
wiriting .and reading skills are heing modelled and evidenced in children’s
afternoon lessons so that children have the opportunity to apply their learning
skills in a mariety of contents. Cross-curricular Links will be identified within



writing plans and other-subject Long-term plans. Envery year group will complete
one piece of cross-curricddlar writing, per term, in English lesson time.

School and Class Organisation

H.ow aue cater for pupils who are more able

Where possible, more able pupils will be taught within their own class and
stretched through differentiated group work and extra challenges. When working
with the whole class, teachers will direct some questions towards the more able to
maintain their irwolvement and give these pupils the opportunity fo peer feach and
explain concepts to the class. Challenge and Choice offers children the opportunity
to choose the level of their challenge and a ‘more-able’ challenge will be set in
wiriting lessons where appropriate.

Pupils with ial educational needs and individual education

Teachers will aim to include all pupils fully in their daily writing lessons. AL
children benefit from an emphasis on oral and mental work (parficularly at the
heginning of a genre). They will also participate in class by watching and
Listening to other children demonstrating and explaining their methods. On some
occasions, these children have a “split-start to help them access learning at their
need and. to give them the opportunity to bhecome more independent learners. Some
pupils may need to be supported with an individuwalised programme during all
wiriting lessons fo help them accelerate their learning and narrow the gap in
learning in relation to their peers.

Resources

Each class will use a mvariety of resources that will be used regularly to support
their learning .g: word banks, writing frames, spelling rulers and success

Each classroom has a working wall to promote independent learning. W.orking
wall wills be updated envery week to suik the areas heing covered. Each working
wall will include key vocabulary for the genre, age-related spellings .as well as
examples of good models and hints to encourage deeper understanding. Each
cassroom also has a vocabulary wall o promote the learning of cross-curricular
nocabulary.



Computing resources awill be used in .a variety woiys to effectively support teaching
and motivate children's learning. Interactive white- boards, svisualisers and iP.ads
are used to support, celebrate and clarify any misunderstandings in children’s
learning.

SMSC .and British V.alues

In line awith the school's equal opportunities policy, .all children wil have an
entitlement to all aspects of the curriculum, in accordance with British values 2.g.
ruwbual respect gained through collaborative work in mixed abilities.

Management of Writing and Reading

Role ,04 the S@gﬂ Leader

The role of the subject leader is to:

e teach demonstration lessons, modelling to other teachers key skills where
NRLREAAINY;

e enswe feachers are familiar with the curriculum and help them to plan lessons;

° Lwdb%wmmplzmihzw%ﬂm%mmﬂﬂwownmoom;

e monitor hooks and lesson plans, Long-term overnviews and provide feedback to
staff on half-termly hasis, making sure targets set are reached .and hold staff
fo account for their pedagogy;

e prepare, organise and lead INSET, with the support of the Headteacher to raise
standards in the subject;

o work co-operatively with the SENCO .and TA's;

* ohserne colleagues with a miew to identifying the support they may need to
accelerate learning and fo ensure the quality of feaching is at least good or
outstanding;

o attend INSET .and other training provided by HFL and other advisors;

o inform parents and carers of how to hest support their children’s learning ak
home;

° mwzﬂxaiwrihngrmﬂmahighpro{ilzmﬂmﬁd\oolb%: ,org,ani/sing,SPJdlU\g
B competitions and. facilitating other English learning opportunities,

* ensure there is a good writing erwironment within each classroom and across
the school b%, mnii:orimg classrooms and school ;dusplag,a through lmrnmg
walks.



Impact
Assessment
Formal and )‘Jyﬁm’mﬂl assessment will take plau_ at three inter- connected lenels:

short-term, mediwm-term and. lon;g,—i‘zrm. T hese assessments will he used. to
inform feaching in a continuous cycle of planning, teaching and assessment.

Short-term assessment

Short-term assessments will be an informal part of every lesson to check children’s
understanding and inform day-to-day lesson plans and responsive infersventions
for that day. Many feachers will wse pitch and excpectation guestions to assess
understanding and wse open ended. questions to deepen thinking. This includes
using named. questions and .a general ‘no-hands-up’” learning erwironment.
Whitehoard work will .also be planned for in advance and wused to assess
children’s understanding of concepts taught.

Children will have the opportunity to self and peer-assess their own progress and.
recogrise their nest steps. This will be evident within pupil’s hooks in written self
and peer-assessments across each genre studied. Self and peer-assessment awill
always be part of extended auriting session’s Success Criteria. This will enable
children to rigorously assess their own or other's extended writing skills.

Medium-term assessment

Medium-term assessments consist of, on average, three pieces of unaided writing
per term. Children independently wwrite texts inspired from the different genres
conered. in that ferm and apply the skills taught in the genre topic.

This awriting will be completed in Unaided Weriting hooks and then used to support
half-termly teacher assessment hased .on the end-of-year statements for each
child.

For rm;di,r\g, children are z;onhnmwsha, assessed within rwding, lessons i’hrough
feachers annotating their weekly plan template. Teachers will also be reading awith
all children in their class to assess that they are on the correct reading hook and
passpork. This will be completed half termly- termly.



Long-term assessment

Long-term Reading assessments consists of half-yearly formal tests which are
used to suppork the fermly feacher assessments to ensure accurate tracking for
zach child. End of year statements for each child are tracked and assessed
against for each tracker child and results are collated for all children. Prosision
mihmd}usmzsz,dmpup)l Progrmnmﬂing;sandrmwmwzaﬂomi‘z,dio
children who hare not made expected. progress. Accurate information wil then he
reporfed to parents and the child's nest teacher.

Handwriting is formally assessed against age-related excpectations each term by
the class teacher. SpdlingﬁundGrﬂmmﬂrlwnm,g,iﬁalﬁ,o {ormall%aﬁmzdbwm

a year to inform planning.

Response to assessment

In response to children’s needs, teachers, along with the Subject Leader, will
organise English aweeks to identify and ‘fl’ the gaps in children’s learning and. to
deepen their understanding of English. Additionally, the ‘end of year statements’
are used. enctensively by each class feacher in order to make continuwous
Summative assessment leads to corwersations in Pupil Progress awhere provision is
then made for pupils not making excpected.

Feedback .and Marking

Teachers are excpected to mark in detail in at least three or four of the weekly
wiriking lessons. Marking will include nent steps, closing the gap comments,
scaffolds and reminders to support children’s learning. Planned for time il he
rmorning work or beginning of writing lessons) and feachers will respond to the

,d\il,drm’/s LANBARSA.

For nz,adin;g, teachers are zfxpzdzd to mark all the children's work in the three
lessons evidenced in their R;z,ading, Compnzhmzsipn hook each week.



